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Infroduction

Dyslexia is a learning disorder that affects students’ learning ability to read, spell,
process phonological sounds, and understand the written language to convey meaning. This
deficit can affect the learning of a foreign language, to match letters to sounds, remembering
how to spell and pronounce words, short-term memory to practice the English language. So,
early intervention is crucial as it helps mitigate potential long-term impacts on academic
performance and self-esteem to develop their full potential. Then, this book arises from the
need to provide specific support and strategies for teaching English to children with
dyslexia. Within its pages, you can find theory about dyslexia, strategies, and activities to
practice English for dyslexic students. The book focuses on the theory of using multi-
sensory approaches that imply visual, auditory, and kinesthetic senses. It also highlights the
structured literacy approach that refers to phonological sounds using phonics. It also used
explicit vocabulary instruction using flashcards to reinforce word meaning, pronunciation,
and retention of the language. These activities are supported by various current research in
dyslexic students and are aligned with the theory of instruction, allowing educators to use
the strategies and activities to promote recognition of sounds and long-term memory to
remember how to spell and produce the language orally and in writting. For the, activities
the researchers used the content of the level Al starters of Cambridge and aligned them to
the Common European Framework of Reference for Language. The book is the result of a
project that focuses on identifying students with dyslexia in phonological recognition and
word syllables. It permitted the identification of strategies to create activities to improve
English teaching. The PECFO test used to assess phonological and syllabic awareness in
students from 5 to 7 years old. So, this book is a tool for educators who look to support
children with dyslexia to practice English and overcome English language barriers. It is
structured from vocabulary, repetition, tracing, and practicing grammar rules to promote
writing skills from simple to more complex. There are clear, explicit teaching and examples
to make it understandable. There are 16 units contain multisensory activities and phonic

activities to promote English practice
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What is dyslexia?

According to Gantier-Limifiani (2022) states dyslexia is a specific learning disability
of neurobiological origin that has difficulties in word recognition, phonological sound

awareness, and poor spelling and decoding words.

Dyslexia is a specific learning disability that primarily affects reading and language
processing skills. It is characterized by difficulties with accurate and fluent word
recognition, poor spelling, and decoding abilities. People with dyslexia may also struggle
with reading comprehension and may experience challenges in related areas such as writing,

reding, and speaking.

Types of dyslexia

Phonological dyslexia

According to Shaywitz (2003), this is the most common type of dyslexia, where

individuals have difficulty breaking down words into smaller units of sound (phonemes).

They struggle with phonemic awareness that affects their ability to decode words” (p.130).
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Surface dyslexia

This kind of dyslexia makes it difficult for a person to recognize entire words by
sight. They can decode phonemes, but they struggle with irregular words that don’t have the
same rules (Marshall & Newcombe,1973).

Visual dyslexia

Individuals have difficulty processing visual information. This type of dyslexia
affects the brain’s ability to move one's eyes smoothly across the page and from one line of
text to another to follow the sentences when reading (Stein, 2014). Students have struggled
with tracking words that focus on following a page’s word sequence when reading. Students
have troubles identifying similar-looking letters: like b, d or p, q. This may result in frequent

errors in writing and reading.

Signs of dyslexia in english

Nijakowska (2019) states that students have phonological processing with letters and
sounds in L2 that does not exist in L1. According to TlustoSova (2006), dyslexic students
have problems with discriminating sounds within a word; confusion of letters like b and d,

p and q sometimes.

12



Nijakowska (2019) claims students also have inaccurate spelling because they
cannot recognize sounds to convert into letters. Example “cat" when the word is actually
"cart". Students also have difficulties in speed and accuracy of processing and producing
oral information due to poor phonological processing and poor phonological short-term
memory. Also, mentions that students with dyslexia have problems in acquiring grapheme-
phoneme conversion rules, which makes it difficult to recognize spoken words in writing.
These students also tend to reduce internalization of new knowledge and automatization of

new skills.

TlustoSova (2006) says that dyslexic students tend to read very slowly and hesitantly,
word by word, and constantly lose lines or omit letters. sounds. dyslexic students also tend
to read from right to left and change the order of the letters when reading. Example "left"
for "felt", or the syllables in the wrong order like "emeny" for "enemy", or the words like
"are there" for "there are"; spelling of words "rite" for "right". It provokes reading with poor
comprehension, remembering little from the meaning of the text, therefore, students can

have poor or slow handwriting.
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According to Nijakowska (2019) states that dyslexic students also have difficulties
with implicit learning and acquiring L2 because of memorization words, mixing up similar
words with pronunciation and meaning, understanding grammatical rules, organizing ideas,

and writing long texts.

Approaches for teaching dyslexic students

Multisensory approach

According to Bufiay-Tipan (2023), it is a strategy that uses several senses, such as
sight, hearing, touch, and movement, to help better English learning to dyslexic students.
Costenaro et al, (2014), states that the combination of multi-sensory stimulation and playful
experiences in a narrative context provides an engaging and effective approach to
developing phonemic awareness and spelling skills in English. This methodology not only
facilitates the recognition and reproduction of sounds, but also helps children discover
regular patterns in English spelling. So, the author concludes that it is necessary to create

teaching activities to make students practice the language and support dyslexic students.
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Explicit and systematic phonics instruction

Broerman (2024) states it is a structured method that teaches dyslexic students the
relationships between letters and sounds systematically to recognize the shape of letters and
sounds for reading, writing, spelling and pronunciation. For example: /k/ as in "cat") to

complex patterns e.g., "kn" in "knee".

Research by Lee & Carter (2024) confirms that Explicit Systematic Phonics
Instruction significantly improves decoding skills in dyslexic children with frequent
repetition, and immediate feedback helps to struggle with phonological processing to

dyslexic students.




Phonics skills progression for dyslexia

Table 1
Stages of Phonics and Multisensory Activities

Stage Focus Examples Multisensory Activity
1. Basic Letter- Single consonants & short /m/,/a/,/t/ — "mat" - Sandpaper letters
Sounds vowels - Air writing while saying
sounds
2. Blends Consonant blends /st/, /fl/ — "stop", - Blend tiles (push sounds
"flip" together)

- Arm tapping for each sound

3. Digraphs Two letters, one sound /sh/, /ch/, /th/ — - Mirror practice (watch mouth
"ship" shape)
- Shaving cream writing

4. Silent-e Long vowel rule "hop" — "hope" - Sliding "e" card to change
words
- Color-coding vowels

5. Syllables Breaking multisyllabic  "picnic" — pic-nic - Clapping syllables
words - Lego block syllable stacking

Lee & Carter (2024)

English strategies to learning english for dyslexic children

Word Cards:
Seymour (2018) mentions that flashcards allow children to recognize the meaning of
words instantly. It can make dyslexic students read, write better and improve
comprehension.

Repeated Reading:
Jay Samuels (1979) mentions that repeated reading involves students reading the same

short passage of text several times to help dyslexic children encourage automaticity

and comprehension.
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Tracing word sentence:

Haynes (2016) mentions that tracing is a long-established technique used to support
handwriting development and is often incorporated into multisensory approaches to
dyslexia. This strategy serves to improve handwriting skills, particularly letter
formation and legibility, to reinforce word recognition, spelling, improve sentence

structure, and comprehension.

Bottom-up reading:

Philip Gough (1972) mentions that bottom-up reading focuses on the smallest units of
language (letters) and moves toward understanding the entire text. It serves to develop
foundational reading skills such as letter recognition and phonics, as well as to enable

readers to decode and understand individual words

Tongue Twisters

Gayathri (2022) mentions that tongue twisters are phrases or sentences designed to
practice repetitive sounds or similar word structures to improve pronunciation and
strengthen speech muscles. It can develop phonological awareness, improve

concentration, and make learning fun.

Sorting Activities:

Louise Spear (2016) mentions that sorting activities involve identifying similarities
and differences between a set of objects or concepts and grouping them. This can be
applied to colors, shapes, words, or any other categorizable item. It serves to develop
visual perception, thinking, and memory skills, as well as build foundational skills

that benefit a child when it comes to schooling and classroom learning.

17



Graphical organizers

Kim et al (2014) states that graphic organizers are effective tools for enhancing
reading comprehension among students with dyslexia. The implementation of graphic
organizers significantly improved reading comprehension, as students were better able
to decode phonemes and identify story structures through the use of charts and

pictures

Image with word association

Senanayake, P. M. C. (2021). States that the object and visual experiences are
incorporated to facilitate the retention and understanding of information. This strategy
helps children with dyslexia because images provide visual clues that help children
associate words with meanings, and images to have a positive attitude towards reading

and writing.

Crosswords

Crossword’s strategy is a valuable tool for teaching English to children with dyslexia.
It makes children practice visual recognition of words, letter concentration, and
attention that improve visual memory, crucial for fluent reading. Activities using
crosswords also encourages the development of decoding skills, supporting their

phonological and spelling skills.

r R
W S E A
P O R C
U Z2 R H
Z L E D

A 4
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Color classification

Adams (2023). The color classification strategy is crucial for teaching English to
children with dyslexia. Colors help children classify words, letters, grammatical
structures, or concepts, providing visual organization and reinforcement that helps

children associate and memorize information.

YELLOW BLUE ORANGE
RED GREEN
PURPLE YELLOW RED
ORANGE GREEN
BLUE RED PURPLE
GREEN BLUE ORANGE

Repetition
Chen. (2023). Repetition strategy helps dyslexic students to reinforce
\ memory and recognition of words and grammatical structures, since
\ oo’ children with dyslexia may have difficulty remembering and processing
o information and spelling.
Tracing

Talok et al, (2023) state that tracing strategy helps improve fine motor coordination It
is essential for children with dyslexia because they have difficulty controlling hand

movements, so tracing allows them to practice letters to improve handwriting.

Comprehension and retention. Images act as visual cues that help children remember

and recognize words more easily.
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Syllable segmentation

Bazar (2024). The syllable segmentation strategy simplifies words by breaking them
down into syllables, making them more manageable and less intimidating. This allows
children to focus on pronouncing and recognizing smaller, simpler parts rather than

tackling an entire word at once.
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The alphabet
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Listen to the teacher and repeat the letters of the alphabet.

Alphabet

23



(ti)

Y
(quai)

(es)

X

(ar)

(iu) | B ‘ %(
v (vi) (©
(da-bliu)
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Listen to the teacher the pronunciation and paint the letter a. Use red color. Then, write

the word.

Paint ( a ).

O

apple

S| O| © |9
S| O O O

o O O
O
O

&)
&)

Write: apple
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Listen to the teacher the pronunciation and paint the letter b. Use yellow color. Then,

write the word.

b Paint ( b ).
B b

bee

o O Q. Q. O
o o O Q. o
O (o Q. Q. o
o o Q. O Q.
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Listen to the teacher the pronunciation and paint the letter c. Use green color. Then,

write the word.

P Paint ( c ).

— C
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Listen to the teacher the pronunciation and paint the letter d. Use brown color. Then,

write the word.

Paint ( d ).

Q. O O O O
O (0N O o (O
O O O O O
Q. O o O O
O o O Q. Q.
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Listen to the teacher the pronunciation and paint the letter e. Use brown color. Then,

write the word.

Paint (e ).

-~
P
—

E

€99
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Listen to the teacher the pronunciation and paint the letter f. Use yellow color. Then,

write the word.

Paint ( f ).

| =+ |+ | +| =+

-+ | K| +| + | —+

-+ | =+ | =+ | +| =+

-+ | =+ | =+ | | =+

| +| =+ | +|
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Listen to the teacher the pronunciation and paint the letter . Use purple color. Then,

write the word.

Paint ( g ).

O o0 0| 0 |0
O O 0| WO | O

O o0 0 0 | 0

LH O O | O | O
O o0 0 | 0 WO

31




Listen to the teacher the pronunciation and paint the letter h. Use yellow color. Then,

write the word.

Paint ( h).

5| Q| S| Q| =
O | O | O Q| QA
Q| S5 Q| | A
5| Q| O Q| =
o Q| o] a0
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Listen to the teacher the pronunciation and paint the letter i. Use blue color. Then,

write the word.

Aaw§

ice

Paint (i).
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Listen to the teacher the pronunciation and paint the letter j. Use dark blue color.

Then, write the word.

Paint ( j ).

JLo g
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Listen to the teacher the pronunciation and paint the letter k. Use green color. Then,

write the word.

kite

Paint ( k).

X | X | X | X | X
X | X | X | X | X

X | X| X | X| X

X | X | x| X | X
X | X | X | x| X
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Listen to the teacher the pronunciation and paint the letter 1. Use brown color. Then,

write the word.

Paint (| ).

36




Listen to the teacher the pronunciation and paint the letter m. Use blue color. Then,

write the word.

Paint (m).

mouse

S| S| >3| 35| >

n
m
n
n
n

S | 3| 3| S| >
S| S| 3| 3|3
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Listen to the teacher the pronunciation and paint the letter n. Use purple color. Then,

write the word.

Paint (n).

o 2 . T . R = I e

> | 3| 33| S|

s ) R R (. S . R e

S | 5| 5| 5 5

. e 1 . B e R e
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Listen to the teacher the pronunciation and paint the letter O. Use dark blue color.

Then, write the word.

Paint ( 0 ).

O|lalalalo

alo|lalo]|a

alalalala
Orange

alalol|lala

alalol|lala
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Listen to the teacher the pronunciation and paint the letter p. Use dark blue color.

Then, write the word.

Paint ( p ).

L Q| Q| T | T
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Listen to the teacher the pronunciation and paint the letter q. Use red color. Then,

write the word.

Paint ( q ).

queen

O O v v
O o0 WOV 0w

O o0 v | wu

(N I P« I i Ve I B « I B o
O O O v w
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Listen to the teacher the pronunciation and paint the letter r. Use green color. Then,

write the word.

Paint (r).

robot |
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Listen to the teacher the pronunciation and paint the letter s. Use blue color. Then,

write the word.

- Paint (s)

_ S

0w o1 O1|ln | O
Ol un|un| O O
n| O O1 O1| 1
OO | O O
n| O1HO1lwn | 0n
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Listen to the teacher the pronunciation and paint the letter t. Use green color. Then,

write the word.

Paint ( t).

tortoise

—“+ | | | | N
| | =+ | | —+

| =h| | =h|

| =+ | | =+ | —h

—+ | =h| =h| K|
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Listen to the teacher the pronunciation and paint the letter u. Use yellow color. Then,

write the word.

U,

umbrella

Paint (u).

c < < < <
c < | C < <

< < < < <

< c < c <
< < < c <
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Listen to the teacher the pronunciation and paint the letter v. Use blue color. Then,

write the word.

Paint (v).

46




Listen to the teacher the pronunciation and paint the letter w. Use gray color. Then,

write the word.

Paint (w ).

< < < < | <

< | < | S| < | =

< | < | < | < | <
S | < | S| < | <
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Listen to the teacher the pronunciation and paint the letter x. Use orange color. Then,

write the word.

Paint ( x ).

-
N

yldphone

X | X| X| x| X
X | X| X| X | X

x| X | X| X | x

A | A | AN A A

X | X | X| X| X
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Listen to the teacher the pronunciation and paint the letter y. Use green color. Then,

write the word.

— | [ | [
— | | | |

49



Listen to the teacher the pronunciation and paint the letter z. Use
green color. Then, write the word.

Paint ( z ).

GE
SN
R
Wy
n n n n n
n n n N n
N n n n N
n n n n n

N O N W | N

50



Look at the letter and picture. Trace the letters

“Two ducks dance,
In the dusty pond.
Dad laughs, 'Duck dives”

Listen to the teacher the sound B and trace the letter and word.

[ 19
s
L -'l |~ ’, .......




Read the tongue twister and practice.

YA bear buys berries,
Berries the bear buys.

Big bear, big berries!”

Listen to the teacher the sound /p/ in the tongue twister. Trace

the letter p and word.

-1 :Zw_

e gy=

h I~ l .....
I :
[

“A pirate penguin plays the piano,
While eating popcorn in pajamas.

Pirate penguins paint planets”

52



Listen to the teacher the sound /q/. Trace the letter and word.
®

- 9,

Read the tongue twister.

j ' ﬁ "The quiet queen eats quinoa quickly—
@ Quick quinoa makes the queen go, 'Quack!

Now the queen's not quiet.

53
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Colors

Look at the colors and repeat the word. Trace the words. Draw an

object for each color and paint it.

Color picture tracing Word Draw your drawing

name

red

blue

yellow

green

gray

black

brown

pink

55




Match the words with the color

blue

orange

purple

green

black

brown

red

Trace the words

56




Read the sentence and paint the picture according to the color in the

description.

Example: The dog
is brown

The mouse is
orange

The grape is purple

The octopus is blue

The pig is pink

Bb

The ball is black

57




Write the missing letters

Example: The dog is
br_o_wn_

The mouse is

gr_ _ —

The shoe is
b a K

The grape is

p_r_p

The apple is

r

58
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Number

O 0 9 N bk WD =

[ e e S e L Y A =S S
N N A W N = O

—_ =
O o0

\®)
S

letters

one
two
three
four
five

six
seven
eight
nine

ten
eleven
twelve
thirteen
fourteen
fifteen
sixteen

seventeen

eighteen

nineteen

twenty

Cardinal numbers

Pictures

Q

Q6

A A

SOOY

PARARASASA

CE@aaac

AFAFACACRC AR

8BBB8888

Slalalalalalaialal
ARDBBDDDDDD
0000006000060
S868888888888

2 2E 2E 0 2 2 ¥ 2 ¥ R L 2L 2L
PPPPPRPPPPPPPPP

sVaR VR VR ViR VIR VIl VIR VIR VL VL VR Yl Ve Vol ¥y
WU WYY

g@@@@@@b@@@@@@@@
gddddgdddddggggggagag

gﬁﬁﬁﬁﬁﬁﬁﬁﬁﬁﬁﬁ

BHSO
BHSO
BHSO
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Look and read aloud. Then, trace the letters of the number

1 one 11 cleven

2 two o 12 twelve

4 four - 14 fourteen

5 five e 15 fifteen

6 S1X 16 sixteen

7 seven 17 seventeen coy o

8 eight 18 eighteen

9 nine o 19 nineteen

61




Read aloud. Then, cut and paste objects according to the number

Eleven
two Twelve
three Thirteen
four Fourteen
five Fifteen
Six
seven Seventeen
eight Eighteen
nine Nineteen

ten Twenty
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Word Search

Find the words according to the numbers

o
o
Q
X
©
o
Q
©
X
-

Q
=
=
-
()]
>

©
o 13
X

<

p Al

X
Q0
X
Q0

X
<
«
o
3
o
@

t h z h C h \' (o m e

L7
e e n k b t e b t n ( @)
e e n i n e t e e n

=
=
=
~
z
o
=
~
<
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Write the number that comes before and after.
For example:

2 3 4 18
11 9
5 6
14 8

Write the names of the numbers that come before and after.

Two three | four eighty
eleven nine

five six
forty eight
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ALL ABOUT ME




All about me

Read the personal information

Chapter

a4

Category Example Sentence
Name
Q ‘N " Sara" My name is
¥ I
age @,"4?{ “seven” (7) I am
RANHLW
Last Name "Colta" My last name is
" 11 de
Address My address is
Noviembre Y
street"
Birthday "March 15, My birthday is
2012"
Country
"Ecuador" I am
Nationality ﬂ "Ecuadorian" I am

66




Read the sentence and help each person to remember the
information

My name is Marco. I am from___ Ecuador.

Marco
Ecuador- Ecuadorian
My name is . T am from
Juan
Colombia- Colombian
My name is . T am from
)
Candy : :
2. | Spain- Spanish

67



Now! Help Carla to complete the information. See the example

My name is Carla.
Name : Carla

v

-

Last name: Alvear

Age: 7 M08
g‘ :'; . L
[ ' N w w

1 B L
5 15 40 55 80

Address : Felix Valencia street.

Birthday: May 24th

Country: Ecuador

Nationality : Ecuadorian

o

68



It is your turn! Complete the chart with your information

— Age
Personal S N
® |nformation ﬁ[Q&r Address
ﬁ[ Birthday
{?E Country q\
{%‘? Nationality l
J

Write sentences to create a short paragraph using the information

in the chart

69
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Family members

Listen to the teacher and repeat

i

Me 6randfather | grandmother father mother
° o q 7-7 . o L
i ‘v’ -l —
sister uncle aunt cousin

brother
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Look at the pictures about the family members and write the
missing letters

ot
~ M_
gr nd a he
L olo
m"

‘ Mo e

'\ ro er

q s ter

= ___ncl__
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Look at the family members and cut and paste with the word

randmo-

_—— e ———— ]

©

e |
| Cousin ||

r——

| ioher |

—— e e

| =
|1

[———————
I_Brl!____l .

1
I
J

Grandmo-

L S S

11 Cou
S N S T e SN

Bro- 'l Cou

| —— |
Fa
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Family crossword puzzle

Find the family members in the crossword puzzle

m|o |t h |e|r | a|b|s i s |t | e |r
c |s |d|f |g|a|h |z |x|c|vVv |b|n | m
o |z | x|t |n|u|la|c|v b |n|m|k]/ s
o |s |d|s |s |d|f |g|h|] r| k || a
i q | wile | r |t |y |} [ e | o | p | k |s
g |r |a|n|d|mjo [T h | e |r k | | d
u [ s || w |t | i t | d|r | f | g |e|f
y |d|k |q ]|y |ul|la/ |a]|]c]|f |o]]l s | g
T | f | |e f | f | h | d|c|q|c |r
r{g|h|r|{d|d|f |b |z |n|p|g ]|V |e
e | q |w|n | |e|r y | u | o | p || h
wi|a|a ||l kK | h |n|b|v | c|x |z |1
q r b | r o |t h | e |r o [ a
g | q |w/|e | c|o |u/|s |i n |t |y |u|f

(A2A)

6randfather

AEH

BROTHER
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Let's try with your family!

Complete the mind map according to your family. Then, write

sentences.

Example: grandfather / grandmother.

Mi family

This is my family.

76



————————————————

—_ —_ —_ —_—  —_— —_— —_— —_— _— _— —_— —_—  —_ —_— e _ —_ —_  —_ = =4

READING




Chapter

6

Reading

Read the text about the United States and paint the letters B-b

The United States

The United States is big.
It has big buildings §E]
People eat burgers & and hot

dogs. &

They play baseball )and
basketball. @

It is Disney. It is a big and beautiful amusement

park.
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Complete the following words with the d or b and match
with the correct picture

__urgers
__uildings

__aseball
hot __ogs

__eautiful

EQDE & ©

___asket  all

Read the text about a day in Mexico and circle the letters D-d with
red color.

A Day in Mexico

Mexico is a big and beautiful
country.
People dance {3 &8 to band
music.
’g ;-h?y- eat beans, bread, and
elicious tacos. €
In Mexico, there are big festivals
The Day of the Dead is a famous holiday. &)
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Read the text and re write the words

80



Read the text about Mexico and circle the letters P -p with yellow
color

Ecuador

Ecuador is a pretty country with rich
traditions.

People from Ecuador are polite. They

[

plant bananas {2 f2 , potatoes '« , and

quinoa.

@
- -

There are animals like parrots = 22 pears,

[E 5

snakes = in the different regions.

Write the word according to the picture and read the sentences

e B
P £ There are in Ecuador
ﬁ There are in Ecuador
. There are in Ecuador

81



————————————————

_________________________

PLACES IN
THE CITY




Places in the city

Look at the pictures and read them. Then write the words in the
blocks

bank fire

/Singsing

Postoffice

&3



supermarket
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Find the words about the places in the city

RIR|ITI|II|S|T|O|RI|E|X|M
-A- ZID|S|C|H|O|O|L |K|E |R '
mu UMIL [M[U|S|E|U[M[X|O “
E|A[HIP|T|T|K|L|clc|e| —
+ Bank RIR|IA|IAIHI|KI|PI|I |U|H A Bk
o Church Vik]8 R C L BF1I N
BIEITIKITIOIP IR IE R [K ¢ Museum
o Library C|T|IC[R|F|AJE[A|[V]|C]|Y * School
o Market HI6|X|6|P [UIHIR |6 H |V « Store
X|O|II|IP|VI|IO[D|Y [V]|O|6
J|M|W|W|A |B [B|N|U|F (P

hsoitplamp

ankb wm

mMsuemu mp
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Read and select the correct sentence

There is a post office.

There is a bost ofice.

There is a qost office.

There is a bark.

There is a park.

There is a dark.

VSingsing

There is a schol.

There is a 5chul.

There is a school.

There is a bus stop
There is a bas stop

There is a stop




Look at the picture and write sentences using ther is /there are
about the city. See the example.

\Iu’ﬁ N‘;

éﬁs'“s

=0y (AR P 2 ‘N
» AR ARK EMA

_{en

There is a park in the city.
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MY FAVORITE
FRUIT




Chapter

8

My favorite fruit

Look at the pictures and write the word in the blocks

This is an apple.

This is a banana.

/s\x\ /S\\‘

This is a mange.
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This is a watermelon.

This an orange.

- 2

This is a pear.

This is a melon

90



This is a tan.rine

Look at the pictures and write the word in the blocks according to
the number




Cut the fruits and paste in each column according to the initial letter

oo s ] (Ceers) (o) (rmer)
Letter p Letter m Letter t

| L] | L] |
y ("
y
X Ay
< |}
7 3
L] | L] | L]

ST T
:_tarme !
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Write sentences using the picture. See the example

Apple

Ared

Ared Apple

| like red apple
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CLOTHING




Chapter

S

Clothing

Look at the pictures and repeat

a dress

socks

a jacket

a T-shirt sneakers
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Look at the pictures and write the word in the blocks

Match the number of syllables with the correct word

o jw
(2]
-]
0
(o

6 h a t
7 s w e‘a‘t e
3 | a c‘k‘et
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Look at the word and paint the picture according to word color

7\
N \y/ o Ny
Jacket T
If A\
| ]

T-shirt Shoes

Look at the pictures and write sentences describing clothing. Look
at the example

ared

jacket

a red jacket.
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DOMESTIC ANIMALS




Look at the pictures and repeat with the teacher

Domestic animals

Chapter

10

U
)
\\'\/’
7 ;/
chicken
duck cat rabbit
.
]
>§}?
e r
pig dog goat
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Cut and paste the pictures according to the initial letter

Letter p Letter ¢
7
-

Letter h letter d

¥ cow |
v'.‘ \
E -- “‘ﬂ-- E
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Look at the pictures and put in order the letters

e cta A ({ a-r-b-b-t-i
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Look at the example and write sentences with the pictures provided

‘ I ‘ like ‘a cat
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PARTS OF THE
HOUSE




Parts of the house

.

bathroom

105

living room

S

-




Trace the words and draw a picture

kitchen

4 N

bedroom ETTTIOTT

dining room
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bathroom

living room

garden L ey Ll (Jeerd
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Crossword about parts of the house

Find the parts of the house according to the picture

ﬁbedroombjyuh

Xzmbqgqwbaamxyv
pkkhkscatnigfh
jlivingroomztgq
diningroomblrg
gcarbpuhodpcu
shfzvtezoaqxp
ievnbjybmkwhb
bathroomrnngy

slgkitchenberu

yujubgardenew

wsgardensqrqy
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Complete the exercises with there is / there are. Look at the

examples.

There is + . . _

_ There is a kitchen in my house. (@]
singular
There is + _ _ o

. There is a sofa in the living room. a
singular
There are + There are three bedrooms in my =k
plural house. =
There are + o _ a4

There are four chairs in the kitchen.
plural =T

Complete the sentences using there is / there are

1 a kitchen in my house. 1@

2 three bedrooms upstairs. <<
3 one bathroom next to my room. ¢}
4 two windows in the living room. £}
5 two chairs in the living room. §&
c________ one sofa in the living room. g

7 ___ one lamp in the living room. g

< four tables in the dining room.

°s a computer in the bedroom.

e _____ a bag in the kitchen.
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Look at the picture and complete with the parts of the house. Then,

describe using there is / there are

110
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OBJECTS OF THE
HOUSE




Objects of the house

Look at the pictures of the bedroom and repeat with the teacher

|

PILLOW MIRROR

ALARM CLOCK WARDROBE

S



Match the pictures with the words

}I]!!H@J,@

=

D

Bed
Chair

Picture

Door

Mirror

Lamp

Look at the pictures and complete the words

1.

5.

6.

_illow <
e
_ e _ [
£
__ lanket E' -l

war _ro_e ['

car_et

__ ainting
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Draw your bedroom and write sentences using there is /there are.

Example: There is tv in my bedroom. There are two chairs in my
bedroom.
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Look at the picture and complete with the objects from the

bedroom

1. There is a blue ¢

2. There are two p W.

3. There is a big w

4. Thereisared ©

5. Thereare4p_

6. There aren't 21____, only one.

1. There isn't one p___ .
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Look at the picture and describe it

There is a yellow car

716



Look at the pictures of the kitchen and repeat with the teacher

refrigerator cooker
cup and saucer glass
plate frying pan

Match the pictures with the words
Cup

Refrigerator

Glass

Bowl

Cooker

Plate
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Look at the pictures and complete the missing letters

“ !
.éa
_oo_er re_r_ger_t_r c__ _las_

Look at the pictures and put in order the letters

l“'ﬂHa

@ -
™ i 1 5
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Look at the picture and paint the boxes according to the number
of syllables

Bed Refrigerator Sofa \\

Look at the picture and paint it according to the color

cup

cooker

refrigerator ’) FY ‘élj o /-)_)

plate

kettle
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Draw your kitchen and write sentences using there is /there are

bathtub

toothbrush toothpaste

7120



Look at the pictures and trace the words

1. sink

2. toilet

<
4 oo

4. bathtub

5. mirror S

%ﬁrc‘ L
S

6. towel

7. toothbrush

8. toothpaste @

9. soap

a H HE Tt i [ 3
10.shampoo B R R I T B P
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Crossword about objects of the bathroom
Find the words about objects of the bathroom

shampootsqw
aerrimtowelf
tbathtuborah
ouhsoaplmksu
oycdfghgsink
ftoiletvbnmq
errjsoapldcxyv
brushzaqtyuk
rmirrorskiolb
utoothpaste h

showerklmnbw

[£] sink _ tower
) toilet \ toothbrush
o\ shower (. toothpaste
=3 bathtub soap

 mirror @ Shampoo
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Look at the picture and write sentences using there is/ are

SEE:
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MY FAVORITE
PLACE




My favorite place

Look at the pictures. Trace the words and then put in order the
letters

E C B H A
B E|A C H

I V R R E

125



ENG&6 R A D

7Complete the sentences according to the picture. Look at the

example

My favorite place is the forest

My favorite

7126



Put in order the words to form a sentence.

Sentences 1.

e
| place ] The ,: my : favorite :: beach
A

Sentences 2.

[ = = = =

r————"l'—_""—__|r ———————
1

 river y place y My  the ! u favorite --
L————II_____ll____L———l_ ______
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TRANSPORT




Chapter

Transport

a bicycle

129



Listen to the teacher and repeat the tongue twister.

big bus , blue boat

, bumpy Bike !

ride the bus, row the boat, race the bike

Write words that start with /b/ in the correct column according
to the tongue twister. Then draw a picture according to the

word

Sound /b/

picture
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Paint the box according to the number of syllables of the word

boat airplane bicycle

car taxi

Read the words and trace them

131
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Look at the table about the use of a / an

@ Thisis
‘ "a/an"
‘ car

‘ "These are"
‘ cars

Phrase
This is a car.

This is an airplane.
This is a bus.
This is a bike.

These are boats.

a car

cars

Visual Example

= b

i

> @&
>
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Look at the pictures and write sentences using This is / These are

134
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CLASSROOM
OBJECTS




Classroom objects E

ruler eraser notebook

crayon  sharpener

137



Listen to the teacher the words about classroom objects. Write the
words in the correct column according to the sounds.
Ip/ /b/

Trace the letters

pencil (-
eraser O
ruler %
book D
notebook D
scissors x

]
glue stick =
marker /
chair @
desk

138



Cut the objects of the classroom and paste into the picture

Al
.

notebook book

. IRRSREsIR : :

ruler pencil case

. - .
. - - - . -
.
frenaant I frtenaentt

...................................
.

ooooooooooooooooooooooooooooooooooo

pencil crayon marker

7139






Look at the pictures and write the letters to form the word. Look
at the example

Qo . .
\

o s 1 S S r
0 I O [ R G

7141




Draw the classroom objects you have in your backpack. Write
sentences using There/ is / there are

_J)

There is a pen in my bag pack. There are scissors in my bag pack

.
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